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Part 1.0 BFUG Data Collection: administr ative infor mation

For which country do you fill in the questionnaire?
Sweden

Name(s) of the responsible BFUG member (s)

Email address of the responsible BFUG member (s)

asa.petri @educati on.ministry.se asa.karl sson@educati on.ministry.se

Contributorsto the report

Government representatives = X

Contributorsto the report

Employer representatives =

Contributorsto the report

Student representatives = X

Contributorsto the report

Academic and other staff representatives = X

Contributorsto the report

Other (please specify) = National agency for LLP, Quality Assurance Agency



Part 1.1 BRUG Data Collection on Context and Structures
1. Do your steering documents for higher education policy explicitly take account of demographic projections for your
country?
Yes
2. How do these proj ections affect higher education policy planning?
The share of 19-21 year olds in the Swedish population is currently very high. Combined with the situation on the labour
market, this has motivated extra investments from the Government in education. However, the share of 19-21 year olds will

decrease in a couple of years and HEIs will have to take thisinto account intheir planning. HEIs have substantial freedomin
all ocating the resources internal ly.

3. Which of the following statements correspond to your higher education system?

1 Higher educati on i nstitutions can be either
academically or professionally oriented

1 Higher education institutions are only
academically oriented

Higher education institutions are either public ~ Most private HEIs are very small. All private HEIs receive public
or private funding. The vast mgjority of students attend public HEISs.

C1 All higher education institutions are public

Comment: All HEIs have both general and professional academic programmes.

4. What is the number of institutionsin the categoriesidentified?
52

5. GENERAL DATA ON HIGHER EDUCATION SYSTEMS

5.1. Please provide the (approximate) percentages of first cycle study programmes across the following categories:
180 ECTS = 88

240ECTS = 0

Other number of ECTS = 12

5.2. Please provide the (approximate) percentage of the total number of first cycle students enrolled in programmes of
the following length:

180 ECTS = 69

240ECTS = 0

Other number of ECTS = 31
5.3. Do degree programmes exist outside the typical Bologna 180-240 ECT Sfirst cycle model (and/or calculated in

years rather than credits)?
These may include integrated/long programmes leading either to a first or a second cycle degree.

Yes

5.4. In which study fields do these study programmes exist?



All study programmesin Sweden are calculated in credits. Gereral qualifications: Higher Education Diploma, ard Higher
Education Diplomain fine, apdiedard performing arts. Professional qualifications: Higher Education Certificate in Folk
High Sclool Educetion; Higher Education Diplomes in Dertal Hygiene, Military Studies Veterinary Nursing, Equne
Scierce, Agricutural and Rural Maragenert, Fores Management aswell as Horticutural Marmagenent. However, there are a
number of longer programmes leading to professional qualifications. These programmes involve first-cycle curses as well
asseoond-cycle courses The degeeassuchis placedin the second cycle. Youcamot receive afirst cycle degreeafter the
initial years, although these contain firstcycle courses You canonly receive a scord cycle degeeatter these programmes.
However, dl these programmes follow all other Bologna characteristics such as leaning outcomes progression between
cycles, ECTS, etc. Examplesof theselonger, professional qualifications programmes are dertist, doctors of medicine (MD),
architect, teacher, diploma engineer.

5.5. What isthe typical length of these degree programmes ottside the Bologna 180-240 ECT S model?

* Typical length of the shorter programmes: 120 credits * Typical length of the longer programmes: 300 credts

5.6. What (approximate) percentage of all students studying for a first degree (including students enrolled in the
Bologna cycle structures) is enrolled in these programmes?

31

5.7. Please provide the (approximate) percentage of second cyde (master) programmes of the following length:
60-75 ECTS = 15

90 ECTS = 8

120ECTS = 74

Other = 3

5.8. Please provide the percentages of the total number of secord cycle students enrolled in programmes of the
following length.

60-75 ECTS = 35

90 ECTS = 15
120 ECTS = 48
Other = 2

5.9. Do second cycle degree programmes exist in your country outside the typical Bologna model (i.e. other than
60-120 ECTS and/or calculated in yearsrather than credits)?

No

5.10. What is the typical length of these second cycle programmes outside the typical Bologna model?

5.11. What percentage of all second cycle studentsis enrolled in these programmes?

52

5.12. In which study fields to these programmes exist?

Se ahove

5.13. Please provide any additional relevant comments for corsideration regarding general data on your country's
higher education system.



See above about the longer, consecutive prograntinasnclude both first cycle and second cyclerses. The degree is
placed in the second cycle.

6. PROGRESSION BETWEEN CYCLES

6.1. What percentage of first cycle programmes givaccess to at least one second cycle programme?

75%-<100%
There is a small number of first cycle programnhes are only two years/120 credits. However, tleesebe complemented
so that students can have access to the secomd cycl

6.1.1. Please provide a source for this information

The Higher Education Ordinance.

6.2. What percentage of first cycle students contie to study in a second cyclprogramme after graduation from the
first cycle (within two years)?

25-50 %
In addition to this group, there are the studerie are in a long, integrated programme (see above).

6.2.1. Please provide the source for this informadn.
Statistics Sweden (SCB)

6.3. What are the requirements for holders of a fit cycle degree to access a second cycle programme ?

All students (Scale 1) © yves ® No © Some ™ No
answer

All students (Scale 2) © yes ® No Some © No
answer

Holders of a first degree from a different stustdi(Scale 1) © veg No © Some ™ No
answer

Holders of a first degree from a different stuaydi(Scale 2) © yves © No © Some © No
answer

Holders of a first degree from a different highdueation institution (Scale © yes ® No © Some © No
1) answer

Holders of a first degree from a different highdueation institution (Scale © yes © No Some © No
2) answer

6.3.1. When you selected 'some' in any of the anssseabove, please explain.

Afirst cycle qualification is sufficient in prinple to access the second cycle, but the numbeedfts in the field chosen for
the second cycle may not be sufficient.

6.4. What percentage of all second cycle programmegg/e access without further studies to third cyclestudies?

100 %

6.4.1. Please provide a source for this information

The Higher Education Ordinance.



6.5. What percentage of second cycle graduates etgally enter into a third cycle programme?
Approximately 6%.

6.6. Is it possible for first cycle graduates to d@ar a third cycle programme without a second cyclelegree?

Yes, for some graduates

6.6.1. Under which criteria is this possible?

The earlier system (pre July 1 2007) allowed dieactess from first cycle to third cycle. Transitibrules are valid up until
and including 2015. Validation is also possibla Holder of a first cycle degree has completedrmcycle courses to a
minimum of 60 ECTS, no second cycle degree is rebémteaccess to the third cycle.

6.7. What percentage of third cycle students entemto that cycle without a second cycle qualificatin?

0%
National statistical data are not sufficiently coelgensive to answer this question.

6.8. Please provide any additional relevant commesifor consideration regarding the progression betwen cycles.
Decisions on admission to second and third cyaela responsibility of the individual HEI. Theredglocal (HEI) rules
and requirements may differ. However, there isomati legislation setting up the framework definiing scope of manoeuvre
of HEIs. The individual HEI can demand more to gd@estudent to a second cycle programme. Fomiostanost HEIs
require nurses (who have a first cycle qualificalitm have a year’s practical experience beforg da@ be accepted at a
specialisation programme (which is a second cyabgnamme). Access to second cycle studies reqaifiest cycle
qualification, while access to third cycle studieguires either a second cycle qualification ooaesponding number of

credits from second cycle courses. If first cydlel®s do not include a sufficient number of creditthe field chosen for
the second cycle, additional credits may be redquire

7. LINKING BOLOGNA AND NON-BOLOGNA PROGRAMMES

7.1. Is access to degree programmes outside tiygical Bologna model organised in a different manar than for
Bologna first cycle programmes?

No

7.1.1. Please explain the differences.

7.2. Is access to the second cycle specifically ukged for students holding a degree from a programe outside the
typical Bologna mode®

No

7.2.1. Please specify how it is regulated.

7.3. Is it possible for graduates of a first cyclelegree outside theypical Bologna model to enter a third cycle
programme without a second cycle degree?

Yes. for some graduates of these programmes

7.3.1. Please specify for which graduates.

Please see above, answer to question "Is it peskibfirst cycle graduates to enter a third cymegramme without a
second cycle degree?"

8. DEVELOPMENT OF THIRD CYCLE PROGRAMMES



8.1. What types of doctoral programmes exist in yathigher education system? (These may include, baire not
restricted to, traditional supervision-based doctoal e ducation, structured doctoral programmes, profesional doctoral
programmes etc).

The Higher Education Ordinance only describes tiral tcycle qualifications (general and in the fiapplied and
performing arts, respectively) and one set of aslimisrules. The decision to admit and examine stsde made by a
university, or university college with specific ntg. The actual studies may be carried out at the &t a research institute,
in industry etc. Doctoral education is organisedugh structured doctoral programmes at HEIs.

8.2. Do doctoral and/or graduate schools exist iroyr higher e ducation system?

Yes

8.2.1. What are the main features of these schoaad how many doctoral schools are there?

They have a clear organisation, put a lot of effatt supervision, taught elements are decidedrbbénd and courses are
frequently shared by departments within an HEletimeen HEIs. There are 16 national doctoral scheetisip and paid for
by the Government. However, the majority of thetdoal candidates are within structured programnngarosed by HEIs.
8.3. Is the length of full-time third cycle (PhD) tudy programmes defined in your steering documents?

Yes

8.3.1. Please specify the number of years.

Four years.

8.3.2. What is the average length (in years) of fulime third cycle (PhD) study programmes?

4

8.4. Are doctoral studies included in your country$ qualifications framework?

Yes

8.5. Are ECTS credits used in doctoral programmes?

Yes

8.6. Please provide any additional relevant commesifor consideration regarding development of thirctycle
programmes.

In the Swedish Higher Education Ordinance therevacethird cycle qualifications. In addition to tfeur-year Doctoral
degree, there is a two-year degree, the Licertiageee.

9. TREATMENT OF SHORT CYCLE HIGHER EDUCATION PROGRA MMES

9.1. In your system, do short cycle programmes lirgd to the first cycle of higher education exist?
Yes

9.2. How are short cycle higher education programn®linked to the Bologna structures? Please tick theost
appropriate case(s) for your country.
Holders of short cycle qualifications when continuig their studies in the same field towards a bached degree....

gain full credit for their previous studies

[ gain full credit, but only if there is agreementvieen the institution providing the short cycle gnamme and the
institution where the bachelor programme is taught

1 gain full credit for their previous studies butarofessional bachelor programmes only
1 gain substantial (>50%) credit for their previouglges



£ gain some (<50%) credit for their previous studies
) gain little (<5%) or no credit for their previousidies

9.3. Are short cycle programmes legally consideretd be an integral part of your higher e ducation sysem?

Yes, part of higher education

9.4. Please provide any additional relevant commesifor consideration regarding the treatment of shdrcycle higher
education programmes.

10. INTERNATIONAL JOINT DEGREES AND PROGRAMMES

10.1. Does national higher education legislation méon joint degrees?

Yes

10.1.1. Please provide a reference to the legistatiand/or cite the relevant articles.
The Higher Education Act.

10.2. Does higher education legislation allow:

Establishing joint @ ves © No © Legislation notclear® Legislation doeswntion joint degrees
Programmes -« o answer

Awarding joint degrees e yes © No © Legislation notclear®  Legislation doesrntion joint degrees
“~ No answer

10.3. Please estimate the percentage of institut®m your country that award joint degrees / are inolved in at least
one joint programme.

Award joint degrees © > 75.100% © >50-75% © >25-50%C > 10-259C >810® >0-5%
2 0% © No answer
Participate injoint © > 75.100% © >50-75% © >25-50%@ > 10-259C >8610° > 0-5%
programmes

2 0% © No answer

10.4. Please estimate the percentage of studentyaur country that graduated in the academic year @09/10 ...

witha jointdegree © <109 © >75.10% © >575%C >255% >0-25©® 0% © No
answer

fromajoint © <100 © >7510% © >575%C >255%® >0-25© 0% © No
programme gnswer

10.5. Do you have information about study fields imvhich joint programmes / joint degrees are most aomon?

No

10.5.1. Please explain briefly.

10.6. Please provide any additional relevant comménfor consideration regarding your joint degrees ad
programmes.



It has only been possible to award joint degreesesianuary 1, 2010. Therefore, there is no availafbrmation on the
number of degrees. However, SE HEIs participajeiit programmes and are very active in, for examgrasmus Mundus.



Part 1.2 BFUG Data Collection on student-centred learning

1. Do your steering documents mention the concepf student -centred learning?

Yes

1.1. How do steering documents in your country defée student-centred learning in higher education?

The Government Bill Ny véarld - ny hogskola, prop02/05:162, states that student-centered learhimgd be at the core of
education programmes and courses. Learning outcaresgefined in the System of Qualifications inltigher Education

Ordinance. The HElIs are responsible for refinimgdtudent-centered learning and learning outcomes.

1.2. How important (‘1' not important, '5' very imp ortant) are the following categories in your steerig documents and
national policies?

Independent learning ©1 © 2 © 3 O 4 ® 5
Learninginsmallgroups ©1 ® 2 © 3 O 4 O 5

Initial or in-service training in teachingfordftaf ©1 © 2 ® 3 O 4 © 5
Assessment based on learning outcom© 1 © 2 © 3 O 4 @ 5
Recognition of prior learning ©1 © 2 © 3 O 4 @ 5
Learningoutcomes ©1 © 2 © 3 O 4 ® 5

Student/staffratio ©1 © 2 ® 3 O 4 O 5

Student evaluation of teaching©1 © 2 © 3 © 4 @ 5

1.3. Are there any other important concepts on stueht-centred learning in your steering documents?
Yes
1.4. Please specify.

The Higher Education Act as well as the Systemulifications in the Higher Education Ordinancetethat all learning
outcomes should be focusing on students' knowleskgiés and abilities.

2. Please provide a reference for your steering doments covering student-centred learing.

The Government Bill Ny varld - ny hogskola, prop02/05:162, the Higher Education Act and the Syste@ualifications in
the Higher Education Ordinance.

3. Please provide any additional relevant commenter consideration regarding the student-centred leming.

4. LEARNING OUTCOMES

4.1. Are learning outcomes defined in your nationasteering documents? If so, please provide the deifion.

The Government Bill Ny vérld - ny hdgskola, prop02/05:162, describes the core principle of le@routcomes as: the
planning of educational programmes and courseslmustised on descriptions of the skills studemteapected to have
acquired at the end of the programme or course.



4.2. Are ECTS credits linked with learning outcome $n higher e ducation programmes in your country?
(This means that learning outcomes are formulate dofr all programme components and credits are awardednly when the
stipulated learning outcomes are actually acquirel.

In all programmes

4.3. Does national policy steer and/or encourageetuse of learning outcomes in developing curricula?

Yes. this is done through advisory measures (guidelines, recommendations etc)

4.3.1. Does your country provide specific support easures on the national level?

The National Bologna Expert Group receives compigang funding from the Government.

4.4. Does national policy steer student assessmerdcedures to focus on leaming outcomes?
Yes. this is done through advisory measures (guidelines, recommendations etc)

4.5. Is there an offer of training programmes on tpics such as student-centred learning and learningutcomes for
academic staff?

Compulsory  © ves for all academic staff©  Yes for some academdiff s® No © No answer

\oluntary  © ves for all academic staff®  Yes for some academdiff S© No © No answer

4.5.1. Please specify for whom and give approximageé that participate.

4.6. Is the use of learning outcomes in curriculaed/elopment and stude nt assessment monitored by QitlAssurance
procedures?

Yes
4.6.1. Please explain how, and provide a referente further information.

External QA (by the Swedish National Agency for liig Education) focuses on achieved learning outsofiriee report "The
Swedish National Agency for Higher Education's gyavaluation system 2011-2014" is enclosed féenence.

4.6. Please provide any additional relevant commesifor consideration regarding learning outcomes.

5. IMPLEMENTATION OF THE EUROPEAN CREDIT TRANSFER AND ACCUMULATION SYSTEM (ECTS)

5.1. In your country, do you use

a national credit system compatible with ECTS

5.1.1. Please provide details of how it is linke@tECTS (when applicable) and its main characteristis (e.g. how credits are
calculated and whether the systemis based on le &g-outcomes).

1,5 credits approximately corresponds to one wéskudy. One academic year equals 40 weeks full,tB0 ECTS credits.

5.2. In your country, what percentage of higher edtation institutions use ECTS for accumulation andransfer for all
elements of study programmes?



100%

5.3. Inyour country, what percentage of programmes use ECTS for accumulation and transfer for all elements of study
programmes?

100%
5.4. In the maj ority of higher education institutions and/or programmes, what is the basisto award ECTS in your country?

Combination of learning outcomes achieved and student workload

5.4.1.Please specify.

5.4.2.For student workload, is there a standard measure for the number of hours per credit?
Yes

5.4.3.What is the number of hours per credit?

27

5.4.4.What is the number of student teacher contact hours per credit?

5.4.5.Please provide any additional relevant comments for considerationregarding ECTS implementation.

There are leaning oucomesdefined natonally for qualifications. Each HEI defines what leaming outcones must be achieved at
what intervals. In addtion, studert workload & defined by lergth of study: one week of full-time study corregpondsto 1,5 credits.
Thisis aguideine and HEIs havethe aitonomy to plan and structure te educational progranmesard courses. Thus, there nay be
differencesin adual workload

6. DIPLOMA SUPPLEMENT

6.1. Isthe Diploma Supplement issued in higher education institutions and to students in all fields of study?

All studerts  ® 57504 of HEIs © 50-75% of HEIs © 25-49% of HEIs © 0-24%0f HEIs © 0% © No
arswer

Sarestuderts O >7504of HEIs © 50-75%of HEIs © 25-49% of HEIs © 0-24%o0f HEIs © 0% © No
arswer

Uponrequest  © >7504 of HEIs © 50-75% of HEIs © 25-49% of HEIs © 0-24%o0f HEIs © 0% © No
arswer

Incertainfieldsof  © >7504of HEIs © 50-75%of HEIs © 25-49% of HEIs © 0-24%of HEIs © 0% © No
study  arewer

Nostuderts  © 7505 of HEIs © 50-75%0f HEIs © 25-49% of HEIs © 0-24%o0f HEIs © 0% © No
arswer

6.1.1.Please identify thosefields.

6.1.2. Please specify to which students.



6.2. Is there any monitoring of how employers usené Diploma Supplement?

Yes

6.2.1. Please provide the most recent results reglng the level of satisfaction of employers.
According to a survey conducted by The Internafi®magramme Office for Education and Training atm Tonfederation of
Swedish Enterprise among 1000 employers only 16emef the private employers and 16 percent optiigic employers were
familiar with the Diploma Supplement. However, agtime employers that knew about the Diploma Supgien72 percent of
the public and 38 percent of the private employeas of the opinion that it helped in understandimtggree.

6.3. Is there any monitoring of how higher educatio institutions use the Diploma Supple ment?

No

6.3.1. Please provide the most recent results regling the level of satisfaction of institutions.

6.4. In what language(s) is the Diploma Suppleme igsued?

English

6.5. Is the Diploma Supplement issued

free of charge

6.5.1. Please provide the amount and the reason fiie fee.

6.6. Please provide an example of your national Dgma Supplement (in pdf or similar format) and sendt to
data.collectors@ehea.info

6.7. Please provide any additional relevant commesifor consideration regarding your diploma supplemet.

Diploma Supplement has been issued since 2003forimat was developed in cooperation with “Ladok hational system
used for documentation of academic informatiorigtidr education institutions in Sweden. This systegether with regulations
issued by the Swedish National Agency for Higheudadion, ensures uniformity of the issued diplomaptements.

7. NATIONAL QUALIFICATIONS FRAMEWORKS (NQFs)

7.1. Have you started the process to develop a Natal Qualification Framework in your country?

Yes

7.2. The BFUG working group on qualification frameworks has developed the following steps to assese firogress made
in establishing a national qualification framework.

Please choose below the stage that best describearyational situation.

9. Qualifications have been included n the NQF
The certification process is under way.

7.2.1 Please provide the date when the step was @ieted.
18.11.2008

7.2.2. Please provide a reference for the decisitmstart developing a NQF.



The Swedish National Agency for Higher Educatiorswgaven the assignment in the Government's publicise agreement for
2007.

7.2.3. Please provide a reference outlining the goose of the NQF.

7.2.4. Please provide a reference to a document &igitshing or outlining the process of NQF developme. Please also
re port, which stakeholders have been identified anashich committees have been established.

7.2.5. Please provide a reference describing theragd level structure, level descriptors and creditanges.

7.2.6. Please provide a reference outlining the fiarand the results of the consultation.
Please provide a reference for the design of the NKas agreed by the stakeholders.

7.2.7. Which stakeholders have been consulted anoviawere they consulted?

7.2.8. Please provide a reference document for tlaeloption of the NQF.

7.2.9. Are ECTS included in the NQF?

Please choose..

7.2.10. Please provide a reference for the decisitmstart the implementation of the NQF, includinga reference to the

roles of the different stakeholders.

7.2.11. Please provide a reference for the redesighstudy programmes based on learning outcomes.

7.2.12. Please provide a reference outlining how ajifications have been included in the NQF.

"Nationell referensram for examina" Reviderad oktob010 (reg nr 12-5202-10). English version on whsw.se.

7.2.13. Please provide a reference to the self-aécation report.



7.3. Does a website exist in your country on whighe National Qualification Framework can be consuked?

Yes
7.3.1. Please provide the link to that website.
www.hsv.se

8. RECOGNITION OF QUALIFICATIONS

8.1. Which institution/organisation makes final desions on recognising foreign qualifications for te purpose of academic
study and work in your country?

Recognition for - ® Higher education institution®  Central governmenhaity (€.g. ministry) © Regional

academic stud . - . . o
ygovernment authority (e.g. ministry©  National EMMBRIC centre © Regional/local specialised

independent institution©  Social partner organisatEmployers' organisation, trade union et©
Individual employers © Other ©  No answer

Recognitionfor - © Higher education institution©  Central governmertharity (e.g. ministry) © Regional
%ﬁﬁiiﬁgﬁl government authority (e.g. ministry©  National ENMARIC centre © Regional/local specialised
independent institution©  Social partner organiseteEmployers' organisation, trade union et©
Individual employers © Other ©  No answer

8.1.1. Please specify.

There are various national “competent authoritieat recognize the qualifications of regulated @ssfons in accordance with
EU/EEA directive 2005/36/EC. For non-regulated pssions individual employers decide on recognifitie Department of
Qualifications Recognition at the Swedish Natiofhgéncy for Higher Education issues assessmentsats for purpose to
facilitate entry into employment.

8.2. Which of the following statements is specifieid national legislation?

Recognition of qualification provided that no substantive differences can be proven
Foreign higher education has to be recognized daupto the Lisbon convention provided that no samtsve differences can be
proven.

8.2.1. Please provide a reference to the relevaetgislation.

Higher Education ordinance, chapter 6 Sectionebsifudent at a higher education institution in Sevelths successfully
completed a higher education course or study pnagiea she or he is entitled to transfer the creditarded for a course or
study programme at another higher education itistituThis does not apply, however, if there isilbssantial difference between
these courses or study programmes. The same afpligsidents who have successfully completed aseoor study
programme: 1. at a university or higher educatistitution in Denmark, Finland, Iceland or Norwayeosignatory to the Council
of Europe's Convention of 11 April 1997 on the Rgttion of Qualifications concerning Higher Educatin the European
Region (Swedish Treaty Series 2001:46), or 2. atidka hogskolan for folkhalsovetenskap (NHV — ThardNc School of
Public Health). Section 7 A student is entitledrémsfer credits from a course or study programierdhan that laid down in
Section 6 if the nature and extent of the knowleaige skills cited by the student are such that teesespond on the whole to the
course or study programme for which the creditst@itze recognised. A student may also be giventdi@dcorresponding
knowledge and skills acquired in a vocational @mf@ssional capacity.

8.3. What measures exist to ensure that these legahtements are implemented in practice ?

To some extent, the Dept of Legal Affairs at theelish National Agency for Higher Education follougs on implementation.
Applicants have right to appeal negative decistortke Higher Education Appeals Board. This rightgtitutes our strongest



measure.

8.4. Do higher education institutions typically:

Other

8.4. Do higher education institutions typically:
See answer to the last question.

8.5. Are higher education institutions' recognitionpolicy and practice typically evaluated in externdQuality Assurance
processes?

No

8.5.1. Please explain.

8.6. What measures exist to ensure that higher e dakion institutions have fair recognition proceduresfor study and
training periods abroad?

Periodical follow-up by the Agency’'s Legal deptt idoes not constitute a strong measure. The Depat for Qualification
Recognition of the Swedish Agency for Higher Edimamaintains an information portal for higher edglimn institutions which
includes guidelines for recognition of qualificatsofrom specific countries.

8.7. Please provide any additional relevant commesitfor consideration regarding your system of recogtion of
qualifications.

The Department of Qualifications Recognition at$weedish National Agency for Higher Education is 8wedish
ENIC/NARIC office and in this capacity « supportgher education institutions with the expertiseuieed for recognition of
higher education qualifications from abroad « @t$® as a contact point for directive 2005/36/E€responsible for
implementation of Diploma Supplement in Sweden Hilgher Education Appeals Board, an independent ldthin the
Agency, is responsible for hearing appeals abaist®s reached within the higher education seaorpost-secondary
education and training. The Board is the final gb®dy and its decisions may not be challengegla®ation to "Other" in
previous question: 1.Periods of study: Decisionsvbather elective courses can be included in thairements for a
gualification will be made by a central body witlite HEI. Recognition by substitution of courses ®iithin a student’s
required coursework will be decided at a lower le2eAdmission decision are made at a central level



Part 1.3 BFUG Data Collection on Quality Assurance

1. CHARACTER OF EXTERNAL QUALITY ASSURANCE SYSTEM

1.1. Which situation appliesin your country?

A government-dependent agency or ministry has responsibility for quality assurance.

1.1.1. Please explain the main elements of your external quality assurance system. Which ministry or government-
dependent agency isresponsible for quality assurance? How is this responsibility managed in practice? If there are
external evaluations of institutions and/or programmes, by whom are these evaluations undertaken, how often, and how
are the outcomes of evaluation used?
The Swedish National Agency for Higher Educatioreisponsible for external quality asurance of higithucation. The
operations of the Agency are subject to instrustiivom the Swedish Government. The Governmentsahipublic service
agreement stipulates the direct government furdiogated to the Agency as well as the targetetoehched, specific tasks to
be undertaken and how the results of activities reiseported.

1.1.2. Please explain the main elements of your external quality assurance system (if it exists). If there is no system of
quality assurance, please state this explicitly.

1.2. What are the main outcomes of an external review undertaken by the different QA agencies?

Please choose..

1.3. What is the main outcome of an external review?

A decision granting permission for the istitution or programme to operate, or that is a pre-requisite for the mstitution or programme to operate

1.4. Does the outcome of an external review normally have an impact on the funding of the institution or programme?
Yes

1.4.1. Please specify the normal impact of an external review.

A new quality evaluation systemis introduced id 20A small proportion of the funding allocatedthg government will be
based on the results of the evaluation.

1.5. Does the agency cover:

All higher education mstitutions

1.5.1. Collectively, do the agencies cover:

Please choose..

1.6. What is the main " object" of the external evaluations undertaken?

Progra mmes

1.6.1. Are all institutions subject to external evaluation?



Please choose..

1.6.1.1. Please specify

1.6.2. Are all programmes in all cycles subject to external evaluation?
No
1.6.2.1. Please specify

Everything is evaluated, including subject areasept for a minority of higher education diplomagrammes and short
programmes (normally comprising two years' studigo, newly established programmes are exempted.

1.6.3. Are all institutions and all programmes subject to external evaluation?

Please choose..

1.6.3.1. Please specify

1.7. How are the positive outcomes of Quality Assurance evaluations made available to the public?
The results are published in reports as well ab®mweb site of the Swedish National Agency forHgigEducation.
1.8. How are the negative outcomes of Quality Assurance evaluations made available to the public?
The results are published in reports as well ab®mweb site of the Swedish National Agency forHgigEducation.

1.9. Which of the following issues are typically included in external quality assurance evaluations?

Teaching Teacher qualifications

[l Student support services

I Lifelong Learning provision

Research

[
Employability
I Internal Quality Assurance/Management system

Other (please specify) Achieved learning outcomes and to some extent stsidereconditions.

1.9.1. For those issues that are typically included in external Quality Assurance evaluation, please briefly explain the
approach.

In the new quality evaluation system staring in2ahe Swedish National Agency for Higher Educatioh evaluate the results
of courses and programmes. ‘Results’ refers to well the specific courses and programmes complly thig requirements laid
down in the Higher Education Act and the qualificatdescriptors in the ordinances that are linkeid fThe Agency will assess
to what extent students’ achieved learning outcarnesespond to the intended learning outcomes.

1.10. Please provide any additional relevant comments for consideration regarding your external Quality Assurance
system.

The evaluations will be carried out by externaleassnent panels that include both subject expedtsegonesentatives of students
and the labour market. Their appraisals are basdidecstudents’ independent projects (degree p)jebe higher education
institution’s own self-evaluations, questionnaisesit to previous students and the students’ imimes$ the outcomes of their



courses and programmes in relationship to the owsdaid down in the qualification descriptors. Bhadents’ independent
projects together with the learning outcomes adealfor in the self-evaluations provide the maisibdor the overall
evaluations. A three-grade scale is used for theseall evaluations and a small proportion of thedfng allocated by the
government will be based on them. Since no evalndias been concluded as of March 2011, fundingdiaget been effected.
Courses and programmes that fail to meet the gualifuirements for higher education may receivelitmmal extension of their
degree awarding powers. After one year the Agenttycanduct a review of this conditional extensiemd then decide whether
or not this entittlement should be revoked compjetel

2. CROSS-BORDER EVALUATION

2.1. Does your national quality assurance system or legislative framework allow higher education institutions to choose a
quality assurance agency from outside your country (instead of your national quality assurance agency)?

No

2.1.1. If some institutions are able to choose, please specify which ones.

2.1.2.1f no, please go to section XVI1I.

2.2. Which conditions apply to the choice of a quality assurance agency from another country?

Other (please specity)
Since HEIs cannot choose QA agencies from outbieleduntry, no conditions can be specified.

2.3. Please provide any additional relevant comments for consideration regarding Cross-Border Evaluation.

The Swedish National Agency for Higher Educatios baen involved in several European and Nordi@ties related to the
development of evaluation methodologies of joimtgpammes. Reports are available on the ENQA welastavell as on the
websites of NOQA and ECA. See http://www.nokut.rm¢Dments/NOQA/Reports

/2009 _NOQA Joint_Masters_Programmes.pdf

3. EVALUATION OF THE EXTERNAL QUALITY ASSURANCE SYSTEM AGAINST THE STANDARDS AND
GUIDELINESFOR QUALITY ASSURANCE IN THE EUROPEAN HYIGHER EDUCATION AREA (ESG)

3.1. Has the agency been evaluated against the European Standards and Guidelines?

Yes, for the purpose of ENQA membership

I Yes, for an application to EQAR

I Yes, independently of ENQA/EQAR

Such an evaluation is planned but has not yet talere
' No

3.2. If an evaluation has been conducted, was the application successful ?
Yes.
4. INVOLVEMENT OF STAKEHOLDERSIN EXTERNAL QUALITY ASSURANCE

4.1. Isthere aformal requirement that students are involved in any of the following? For each answer, please specify the
relevant source.



Student involvement in governance structures abnat quality assurance agencies
As full members in external review teams

[1 As observers in external review teams

In the preparation of self evaluation reports

I1 In the decision making process for external reviews

£ In follow-up procedures

[ Other, please specify
4.2. Isthere aformal requirement that international peers/experts are involved in any of the following:

) In governance structures of national QA agencies
As full members in external review teams

[l As observers in external review teams

I In the decision making process for external reviews
£ In follow-up procedures

Other (please specify)

4.3. Isthere aformal requirement that academic staff are involved?

I In governance structures of national QA agencies
I As full members in external review teams

£l As observers in external review teams

In the preparation of self evaluation reports

1 In the decision making process for external reviews
I In follow-up procedures

¥l Other (please specify)

4.4. Are there any formal requirements regarding the involvement of employersin external QA processes.
Yes
It is stated in the Government bill, establishimg bew system, that the view of employers shoultaken into account through

reference groups and making them part of peer wetéams.

4.5. Please provide any additional relevant comments for consideration regarding the involvement of stakeholdersin
external QA.

Students, academic experts and practitioners ar@yalmembers of the external review teams, asagaihvolved in the
preparation of self evaluation reports. These atdonmal requirements, in the sense that theyegalated by law, but rather
the guidelines of the Swedish National Agency faghdr Education.

5. INTERNAL QUALITY ASSURANCE

5.1. Are there formal requirements for higher education institutionsto develop internal quality assurance systems?
Yes

5.1.1. Please specify these requirements and the relevant source.



Higher Education Act, chapter 1, paragraph 4 staggsquality assurance is a joint responsibilfthath staff and students of the
HEL.

5.2. Who is primarily responsible for deciding the focus of internal quality assurance processes?
Higher education institutions

5.2.1. Please specify.

5.3. Are there formal requirements for studentsto be involved in internal quality assurance systems?
Yes

5.3.1. Please go to Question 5.6.

5.3.2. Isthere a requirement for studentsto be involved in the preparation of self evaluation reports?
Yes

5.3.2.1. Isthere arequirement for studentsto be involved in decision-making as an outcome of evaluation?
Yes

5.4. How many higher education institutions have published a strategy/policy for the continuous enhancement of quality in
the past 5 years?

More than 75%

5.5. How many higher education institutions have arrangements in place for the internal approval, monitoring and periodic
review of programmes and awards?

More than 75%
5.5.1. Please describe what kind of arrangements are in place.

Varies between virtually non-existing and very coefgnsive arrangements. The latter may includenateudits at department
and faculty level, with auditors invited from otHeEls.

5.6. How many higher education institutions publish up to date and objective information about the programmes and
awards offered?

All
5.7. How many higher education institutions publish critical and negative outcomes of quality assurance evaluations?

1-<25%
5.7.1. Please provide a source for thisinformation, and links to examples of critical/negative evaluations.
Not all HEIs publish reports but the reports of @®&A (National Agency for Higher Education) are patand can be found on
www.studera.nu - the official higher education pbrAn example from a HEI: http://www.su.se/om-@nisitetet/press-media-

nyheter/nyheter/ny-ansokan-om-grundlararexamenél1.10

5.8. Please provide any additional relevant comments for consideration regarding Internal Quality Assurance.



According to the Higher Education Act,” the opeoas of higher education institutions shall be ageainto ensure that high
standards are attained in courses and study prograu@s well as in research, and artistic reseatdevelopment. The

resources available shall be used effectively stasuia high standard of operation. Quality ass@amocedures are the shared
concern of staff and students at higher educatistitutions.”



Part 1.4 BFUG Data Collection on Lifelong L earning

1. Do steering documents for higher education in your country contain a definition of lifelong learning?

No

2. How do your steering documents define lifelong learning?

3. What is the common under standing of lifelong learning in your country?

Recurring education through life.

4. What are the main forms of lifeling learning provision in which higher education institutions are involved in your
country?

Sweden has worked with life long learning for along time and the concept is well established and a natural part of the HE
system. Traditionally, individual courses are offered rather than programmes. There is part-time study, and an increasi ng number
of courses are offered as distance learning. There is no age restriction on admission. Individuals can receive student aid up until
the age of 54. The systemallows individuals to exit and enter higher educati on throughout their whole life.

5. Islifelong learning a recognised mission of higher education institutions?

Yes, of all mstitutions

6. For which institutions s lifelong learning a recognised mission?

7. Are there legal requirements for higher education institutionsto offer lifelong learning provision?

No

8. Please provide areference to the relevant legislation or regulation.

9. Are there legal restrictions or constraints for higher education institutions to offer lifelong learning provision?

No

10. Please explain these restrictions, and provide a reference to relevant legislation/regulations

11. Which are the three (maximum) most significant groups of intended users of lifelong learning services offered by
higher education institutions?

£ Adults in empl oyment

£ Unemployed adults

" Retired citizens

1 Part-time students

£ Adults without higher
educati on qualifications



Intended users are not normally specified. Asindividual courses are offered, thereisawide
Other, please specify range of choices for those who enter the system (or come back to higher education) later in
life.

12. Where does the funding of lifelong learning provision in higher education come from?

general higher education budget
1 special budget for lifelong learning
1 private contributi ons from students

private contributions from business and industry  Through contract education.

13. To what degree isthe provision of lifelong learning in higher education funded from the public budget?

LLL provisionis not separated in the public education budget.Contract education only constitutes a small fractio (approx. 3%) of
the total education budget.



Part 2.1 BFUG Data Collection on policies to widen participation and increaséekibiltiy

1. Do you want to answer this section now or later?

Now

2. Do individuals that meet higher education entnstandards have a guaranteed right to higher e ducain?

No

2.1 Please specify.

3. Which statement best describes your country's fioy approach regarding the goal that the student bdy entering,
participating and completing higher education shoud reflect the diversity of the population?

There is a general policy approach to increase and widen participation and to overcome obstacles to access. Measures are not targeted at particular societal groups.

4. UNDERREPRESENTED GROUPS

4.1. Please describe how your country's steering daments define underrepresented groups (e.g. based socio-economic
status, gender, ethnicity, disability, ge ography, ther).

4.2. For each of these groups, please briefly de#a the national/regional policies and measures thare put in place to
address under-representation. These may include, bare not restricted to laws, regulations, campaigs incentives, other
actions etc.

4.3. How does your higher education system deterngrwhether an individual belongs to a particular graip (e.g.
self-declaration)?

4.4. Is there any funding reserved for measures tiacrease participation of under-re presented groups?

Please choose..

4.4.1. Please specify.

4.5. Do you have national targets/goals for partipation of those groups that you identify as underepresented in higher
education?

Please choose..

4.5.1. Please explain these targets briefly and nanthe groups to which they apply.

4.6. Does your country offer more public funding tchigher education institutions to stimulate acce skr underrepresented
groups?

Please choose..

4.6.1. Please specify and identify variation betwaddifferent groups, where they exist.

4.7. Is the effect of measures to increase partieiffon of each of the groups monitored in your courmy?



Please choose..

4.7.1. Please specify.

4.8. Please provide details on how the higher edugzan participation and graduation of each of the goups that you identify
as underrepresented is monitored in your country.

4.8.1. What data is collected?

4.9. Is there a system to monitor the compositiorf éhe student body (in terms of groups identified a under-re presented)
by subject?

Please choose..

4.10. When are data generally collected?

Please choose..

4.10.1. Where an approach different from the genetapproach is used for any group, please specify.

4.11. Where is information provided by this monitomg system published (provide a reference and link)

5. GENERAL POLICY APPROACH TO WIDENING PARTICIPATIO N

5.1. If your country has a general policy approacho increase and widen participation and to overcomebstacles to access,
please explain your approach briefly and provide réerence to relevant documents.

HEIls have been enjoined to "actively promote andiewirecruitment to higher education” since 2001IsHBould actively work
towards gender equality. Relevant documents: 1 Bithé®en dppna hégskolan 2001/02:15 and 2.Highdudation Act, chapter
1, section 5. Higher education legislation allowsagnition of informal and non-formal learning.

5.2. How does your country's policy explicitly idetify the obstacles that it addresses?

A recent investigation has proposed a number adrectn the area of gender equality (Final repbthe Delegation for Gender
Equality in Higher Education, SOU2011:1).

5.3. What are the criteria used to measure and evate the success of specific initiatives and meassr?

The National Agency for Higher Education has trepomsibility to compile statistics for the HEI smcfThe statistics are always
reported on male/female. Statistics are also cadpdoking at the level of education of the parefitstudents.

5.4. In your country, is the composition of the stdent body monitored according to certain criteria?
Yes
5.4.1. Who monitors on the basis of which criteria?

The National Agency for Higher Education has trepomsibility to compile statistics for the HEI s@ciThe statistics are always
reported on male/female. Statistics are also cadpdoking at the level of education of the parefitstudents.

5.5. How is this data used in higher education paly?



Since the composition of the student body is natitooed according to certain criteria, there isdata to use. However, the
recent study Eurostudent compiled various datd®@rcomposition of the student body.

5.6. How are measures to remove obstacles to accpasarily funded? If your country has a mixed sysem, please choose
all adequate boxes. Please only indicate the mostgortant source(s).

U From the general higher education budget
U From a specific budget
From university budget

U There are no measures to remove obstacles to access

6. DIFFERENT APPROACH TO WIDENING PARTICIPATION

6.1. Please explain the characteristics of your cotity's policy to achieve the goal that the studenbody reflects the
diversity of the population.

6.2. Does your country's policy approach explicitlyde ntify obstacles to higher education?

Please choose..

6.2.1. Please describe these obstacles.

6.3. Does your country's policy approach make refe@mnce to parts/groups in the population?

Please choose..

6.3.1. Please describe these groups.

6.4. What measures does your country's policy take ?

6.5. How does your country assess whether its pglibas been successful?

7. COMPLETION OF STUDIES

7.1. Does your country have policies aiming to inease the level of completion of studies?

No

7.1.1. Please describe the main features of the sgligies.

7.2. Are student completion rates monitored in youcountry?

Yes. at the level of higher education institutions



7.2.1. What use is then made of the data?

The data forms the basis of statistical analyskss& may inform the educational policy of the Gowent, as well as the
planning of the HEIs. Statistics on completion sadee analysed on a national level. For examplaaamaports and specific
studies.

7.3. Are there any incentives for higher educatiomstitutions to improve student completion rates?

Yes

7.3.1. Please specify the nature of these incentive

HElIs receive funding per student and per credistbdents achieve. Therefore, there is an intén@stthe HEIs' side to support
students in achieving the goals and advancingghrtheir studies. The student grant and loan systeriso related to how many
credits the student achieves every year. The dthdsrto achieve a certain number of credits eaahtp be allowed the grant
and loan for the next academic year. Studentsa@rawarded a degree certificate automaticallyltmy bave to ask for it.
Generally, students are not very motivated to ask fdegree certificate when they have the requitetber of credits, which
brings down the completion rates. This does notyappwever, to those graduates who require afate to receive a
professional status qualification before they ceaatfice (e.g. nurses, dentists).

7.3.2. Are there any other incentives (e.g. it issubject covered in external quality assurance pradures)?

8. STUDENT SERVICES

While higher education institutions offer multiple services, in the following questions, the focus §eonacademic guidance
services career guidance services and psychological coulisg services.

8.1. What kind of student services are commonly pxaded by higher education institutions?

Academic guidance services
Career guidance services
Psychological counselling services
Other

0 No services

8.1.1. Please specify.
HElIs are required to provide health care, inclugisgchological counselling.
8.2. Who are the main users of the services?

All students

8.2.1. Please specify.

8.3. Please provide the main source(s) of funding.
There is no specific allocation, general fundinfales the costs for student services.

8.4. What are the main tasks of the services?



Guidance service is normally either central or lo€&ntral guidance focuses a more general dissusdithe student's options
and interests. Local guidance, at the departmeet,les more geared at specific information abaagpammes etc. Student
health care supplements, rather than replacesicguxlth care. Primarily, it aims to prevent studiated problems, and deals
more with stress and other types of psycho-sosgalds than with somatic problems.

8.5. Please provide any additional relevant comménfor consideration regarding your national polices to widen
participation.

From 2011, HEIs have been given more responsilidityvidening participation and national steeriag theen toned down. Life
long learning has been an important issue in Swémteseveral decades. It is built into the systelciv allows for great
flexibility with - for example - shorter, concertiea course modules, or part time courses and progea. This makes it easier
for all groups in society to participate in HE. THEIs are spread over the country. HEIs can user @ithimission critera than

grades and the national test for up to a thirdh@students admitted to a programme or courseeTdtber criteria can, for
example, be work experience or other competene¢sith deemed to be valuable for the education.

9. Do you want to answer this section now or later?

Now

10. Does your country's higher education policy fags on promoting the flexible provision of higher edcation (e.g.
changing the intensity of study programmes accordmto personal circumstance through part-time studydistance learning
and e-learning)?

Yes

10.1. Please provide details of specific policy meaes.

HElIs are the ones to plan the education prograramgsourses. HEIs decide the intensity of studgiammmes, part time
education, distance learning etc. There is a poggifor students to study part time and still lkeaccess to the grant and loan

system.

11. Does your country's policy on flexible provisio of higher education contain a special focus linketo the goal of
widening participation for underre presented groups?

No
11.1. Please explain how higher education policyras to attain this goal.
12. Are there regulations or other policy measuregegarding the relationship between employers and gher education

institutions in fostering flexible learning?

No

13. Please provide details of these measures.

14. Please describe up to five main access routeshigher education (including, but not limited to,entry with a school
leaving certificate, entry with a vocational educabn certificate, entry without formal certification) and, if

possible, provide approximate percentages of studenentering through this route in parenthesis ().

If less than five main routes exist, please writeri/a" in the remaining fields.

Route 1: = Final school grades (30%)

Route 2: = Scholastic Aptitude Test (60%)

Route 3: = Students with foundation year stu@®gs)
Route 4: = Validation of prior learning (2%)



Route 5: = Folk high school (1%)

15. Do higher education regulations and steering doments promote flexible entry to higher educatione.g. through
alternative access routes?

Yes
15.1. Please briefly describe these measures.

Through the Higher Education Ordinance, the SweGisternment has decided that students may be @&cttpfirst cycle

studies based on practical experience or otheurwstances, as long as s/he has the potential &itoieom studies.

16. PART-TIME STUDY

16.1. In your country, is there any official statusother than full-time student?

No

16.1.1. If yes, what formal status does exist?

16.1.2. How do you define it?

16.1.3. What are the reasons for offering a diffemt student status?

16.1.4. How are these students treated differentle.g. fees, student support, etc.)?

16.1.5. Please describe the most common understamgliconcept of part-time studies.

Studies aimed at achieving on average less thaerédlits per week during a term.

16.2. In your country, do you have an explicit potiy to encourage part-time study provision by highe education
institutions?

No

16.2.1. Please describe briefly the main eleme ntadaprovide the source.

16.3. Which one of the following statements best sleribes the current situation in your country?

Higher education institutions have autonomy to decide, but most of them offer part-time studies

16.3.1. Please specify

17. RECOGNITION OF PRIOR LEARNING



17.1. In your country, is there a legislation regualting re cognition of prior non-formal and informal learning?

Yes

17.1.1. How does your legislation in higher educaitn define prior learning?

According to the Higher Education Ordinance, a perseets the general entry requirements for counsstudy programmes
that begin in the first cycle if he or she haspbéential to benefit, by virtue of a Swedish edigradr education abroad,
practical experience or some other circumstancgo,Ad student may also be given credit for non-dbeducation as well as
knowledge and skills acquired in a vocational mf@ssional capacity. HEIs are obliged to assessheheredits can be
awarded.

17.1.2. Do your steering documents in higher edudah define prior learning?

Please choose..

17.1.3. How do your steering documents in higher edation define prior learning?

17.2. In your country, apart from formal learning, what can be taken into account and recognised asir learning in
higher education?

Prior non-formal learning (e.g. various non-ceetificourses)
Prior informal learning (e.g. work experience)

17.3. Prior learning as defined by your steering duments can ...

be used to gain admission to a higher educatialy grogramme

be taken into account as partial fulfilment of ghlair education study programme (e.g. to reduceetiig@ired amount of
courses to be taken/credits to be gained)

17.4. Based on your steering documents or legislati, can applicants for higher education have prionon-formal or
informal learning assessed and recognised?

Legislation expressly obliges higher education mstitutions to implement procedures for validation of non-formal and informal learning

17.5. If recognition of prior non-formal or informal learning is permitted by legislation but is not aright, is it:

Please choose..
17.6. What measures are in place to ensure that @ssment of learning is based on reliable and valevidence?

17.7. Is institutional practice in recognition of pior learning explicitly included in the quality assurance processes used to
evaluate institutions and/or programmes?

No

17.8. Please provide any additional relevant comméexnfor consideration regarding flexibility of higher education studies.



Part 2.2 BFUG Data Collection on student contributions and support

1. STUDENT FEES AND CONTRIBUTIONS

The focus of the questions is on students, and istrimited to full-time daytime students. Furthermore, all first and second
cycle students are included. Third cycle studentsra excluded except when explicitly mentioned. Sinaitly, the focus is on
home students or equivalent. International studentsre only included when explicitly mentioned.

1.1. Do you want to answer this section now or late

Now
2. In your country, does any higher education homstudent at a public higher education institution hae to pay a fee of any

kind?
Contributions to student unions are not included!

No

3. In which currency are contributions to higher edication institutions and other study costs paid iryour country?

4. In principle, which home students at public higer education institutions have to pay fees?

During studies  © Al students © Specific groups of studen®  No anmswe

After studies  © Al students © Specific groups of studen®  No anmswe

4.1. Which main e xe mptions to this principle exisin your country?

4.2. Which of the following criteria determine wheher a student has to pay fees?

O Need
O Merit
O Part-time/Full-time/Distance learning

O Field of study

5. With regard to fees, are home students in the send cycle treated differently to those in the firscycle?

Please choose..

5.1. In principle, which second cycle students qiublic higher education institutions have to pay fes?

During studies  © a(| students © Specific groups of studen®  No answe

After studies  © Al students © Specific groups of studen®  No anmswe

5.2. What main exemptions to this principle existni your country?



5.3. Which of the following criteria determine wheher a student has to pay fees?

0 Need
O Merit
O Part-time/Full-time/Distance learning

U Field of study

6. What is the minimum, maximum and most common ammt of fees payable by home students in the firstycle?

Please multiply any annual fees (including registréon, tuition, administration, graduation and other fees) by the most
common length of programmes in this cycle and adé€s to be paid only once to that amount.

Minimum amount =

Maximum amount =

Most common amount =

6.1. Which home students pay the minimum and the m@mum amount in the first cycle? (e.g. students icertain subjects,

students in need, students with good academic perfoance, part-time students, other...)

6.2. Please provide the percentage of students payithe minimum and the maximum amount in the firstcycle. If precise
data are not available, please provide an estimate.

7. What is the minimum, maximum and most common ammt of fees payable by home students in the secocykle? Please
multiply any annual fees (including registration, wition, administration, graduation and other fees)by the most common
length of programmes in this cycle and add fees tme paid only once to that amount.

Minimum amount =

Maximum amount =

Most common amount =

7.1. Which home students pay theninimum amount in the second cycle? (e.g. students in cairt subjects, students in
need, students with good academic performance, patime students, other...)

7.2. Which home students pay thenaximum amount in the second cycle? (e.g. students in cain subjects, students in
need, students with good academic performance, patime students, other...)

No home students pay tuition fees.

7.3. Please provide the (approximate) percentage sfudents paying the minimum and the maximum amounin the second
cycle. If precise data are not available, please gvide an estimate.

8. Concerning fees, are international students traad differently in your country from home students?

Please choose..

8.1. What is the minimum, maximum and most commonraount of fees (including registration, tuition, adninistration and
graduation fees) payable by international students the first cycle?



Minimum amount =
Maximum amount =
Most common amount =

8.2. According to your country's steering docume ntsstude nts from which countries are considered int@ational students?

9. Who defines the fee amounts for any student it¢ first cycle?

LI Each higher education institution defines its owsf
O Higher education institutions can define their fdms there are limits set by the central/regianhority
L Higher education institutions can define their fdms they have to be approved by the central/regiauthority

L Central/regional authority defines the value ramigfees

10. Who defines the fee amounts for any student the second cycle?

U Each higher education institution defines its oamsf
U Higher education institutions can define their fdms there are limits set by the central/regi@nahority
U Higher education institutions can define their fdmg they have to be approved by the central/rediauthority

U Central/regional authority defines the value ramiiees

11. Do students have to pay compulsory contributianto student unions/re pre sentations?

No

11.1. Please provide the payable amounts and explalifferences between cycles and students, wheresthexist.

12. Do you want to answer this section now or lat@r
Now
12.1. Please identify the main focus of your countis student support system.

A combiation of grants and loans for students

12.2. The following questions deal with public grais and loans separately. If there is a combined sgsn of grants and
loans in your country, please provide information @&out your system here. In this case, please stilhswer the questions on
grants/scholarships and loans, keeping in mind theelevant parts of your combined system.

The swedish study support system is a combinedrsystith the same legislative framework.

13. PUBLIC GRANTS AND SCHOLARSHIPS



13.1. Does any student receive public financial spprt in the form of grants and/or scholarships?

Yes. students of all cycles

In all statistics, first and second cycle studemesconsidered as one group, the answers willdsame.
13.2. Which first cycle students are eligible forgnts and/or scholarships?

All students

13.2.1. Which groups of students receive grants atad scholarships?

U Need-based
0 Merit-based
O Part-time/Full-time/Distance learning

U Field of study

13.2.2. What percentage of first cycle students reeses a grant and/or scholarship?
67

13.3. What is the minimum, maximum and most commowalue of grants/scholarshipsavailable to first cycle students in
higher education?

0

Minimum

Maximum = EUR 73,45 per week
Most common = EUR 73,45 per week
13.4. Which second cycle students are eligible tegeivegrants and/or scholarship®

All students

13.4.1. Which groups of students receive grants atwd scholarships?

0 Need
O Merit
O Part-time/Full-time/Distance learning

U Field of study

13.4.2. What percentage of second cycle studentsedves a grant and/or scholarship?
67

13.4.3. What is the minimum, maximum and most comnmovalue of grants/scholarships available to secomycle students
in higher education?

EUR 73,45 per week

13.5. What percentage of all students receives aagt and/or scholarship?



67

14. STUDENT LOANS

14.1. In your country, can any student take out puicly subsidised or guaranteed loans to cover thegxpenses of higher
education studies?

Yes, students of all cycles

14.2. Are all first cycle students eligible to reeive loans?

Yes

14.2.1. On what criteria are the groups of first cgle students eligible for loans differentiated?

Ul Need-based criteria

L Merit-based criteria

O Full-time, part-time, distant learners, etc.
U Field of studies

Ul Based on cycle the student is enrolled in
14.2.2. What is the minimum, maximum and most comnmovalue of loans that first cycle students receiveRlease provide
the amount per year.
Minimum first cycle = 0
Most common first cycle = EUR 148,40 per week
Maximum first cycle = EUR 148,40 per week
14.2.3.Are all second cycle students eligible toaeive loans?
Yes

14.2.4. On what criteria are the groups of secondcle students eligible for loans differentiated?

0 Need-based criteria

O Merit-based criteria

O Full-time, part-time, distant learners, etc.
U Field of studies

Ul Based on cycle the student is enrolled in

14.2.5. What is the minimum, maximum and most comnmovalue of loans that second cycle students rece®@lease
provide the amount per year.

Minimum second cycle = 0

Most common second cycle = EUR 148,40 per week



Maximum second cycle = EUR 148,40 per week

14.3. If different types of loans exist in your cautry, please provide the details here.

Besides the "regular” study loan the student cdemueertain circumstances be eligible to an extaa.l This is if the student is at
least 25 years old and have had a certain incoequss to his or her studies and is entitled tdysgupport for the same
period. The amount is 423 kronor (about 40 eures)yeek (2010). The maximum time that a studentr@egive a
supplemetary loan is 120 weeks. If a student hetaioeextra costs related to the studies he ongheapply for an extra loan for
additional costs. The terms of the loan and theuatrvailable depends on the type of cost. An amfwit loan may be granted
for costs such as - journeys related to the stuthesnternship, or when the student is writingeagsay or a thesis - double
housing - music instruments - distance studiescantin other costs

14.4. What percentage of students takes out loans?

In the first cycle = 47

In the second cycle = 47

Of all students = 47

14.5. Are student loans publicly subsidised or guanteed?

Yes

14.5.1. Please explain the form of this guarante eissidy.

In case of death, long-term illness, low incom®lorage (65-67) the loans are written off, costerteover the state budget. The
interest rate on the loan is also subsidised bygdkernment.

14.5.2. What conditions govern the cancellation aeduction of a state guaranteed/subsidised debt inded by students
after completion of their study period?

Income too low

U Studies successfully completed on time

Ul Exceptional merit in studies

&

Age or length of period in debt

&

Disability

O

Parenthood

&

Death
Early repayment of loan

No debt cancellation

O O Od

No debt reduction

14.6. Please provide any additional relevant comménfor consideration regarding your grants and loarsyste m.

Earlier in the survey we have stated that all sttedare eligible for study support (question 31), & that all students can take
out the study loan (question 41, 42). The studesst,nmowever,fulfil certain basic requirements.dleshe « must be attending a
school/higher education institution or course thatlifies him or her for study support. « must helging at least half-time. ¢
must study for at least three weeks. There is atselement of follow up of the student's study Itegachieved credits)in the



study support system. Students are consideredaallies and financially independent from their pggeThus, the possibility of
being eligible for student grants and loans hakimgto do with the income of the parents. Howethere is a ceiling as to how
much a student himself/herself can earn during#mester without risking that the grant/loan isuicedl.

15. Do you want to answer this section now or lat@r

Now

16. Do any student's parents receive tax-related hefits (tax relief of any kind, which is not limited to income tax) for
tertiary education expenses?

Isteycle © yes © No © No answer

2ndcycle ©vyes ® No © No answer

17. Which students' parents are eligible to receiveuch non-tax based benefit?

Please choose..

17.1. What are the criteria upon which eligibilityis decided?

0 Income of parents too low

0 Income of student too low

O Age of student (child)

O Disability

O Parenthood of student (child)
O Other

17.1.1. Please specify.

17.2. Are parents of students in the first or in te second cycle treated differently?

Please choose..

17.2.1. Please explain the difference.

18. Can the parents of any student enrolled at adiher education institution receive tax-based finanal benefits (tax
relief)?

Please choose..

19. What are the forms and values of the granted tarelief? The information you enter may be an absote amount or a
share of a person’s taxable income expressed as entage.

19.1. Is there a difference for parents whose chieln are first or second cycle students?

Please choose..

19.2. Please explain the difference.

20. Please provide any additional relevant commentsr consideration regarding your benefits for stu@nts' parents
(including guardians).



21. Do you want to answer this section now or lat@r

Now

22. Does any student receive tax-related benefitak relief of any kind, which is not limited to income tax) for tertiary
education expenses?

Istcycle O yes ® No © No answer

2ndcycle ©vyes ® No © No answer

22.1. What are the criteria to determine who is edjible ?

LI They are enrolled as a student at a recogniseérhgghucation institution
O They are under a certain age (please specify)
Ll They have another particular civil status (e.g.ried; parenthood, other)

U Income-dependent

23. In your country, do any forms of public non-cak student support exist?

Istcycle O yes ® No © No answer

2ndcycle O yes ® No © No answer
24. What forms of public non-cash student support xast?

Subsidised accommodation:1st cyc| 0
Subsidised accommodation:2nd cyc| 0
Subsidised health insurance:1st cyc 0

Subsidised health insurance:2nd cyc 0

24.1. Please specify the details of existing subsisl

25. Who is eligible to receive such non-cash supp@r

Subsidised accommodationo Al students ©  Specific groups of students baseprerdefined criteria ©  No answer
Subsidised health insuranceo A students ©  Specific groups of students basegrerdefined criteria © No answer

Other subsidies © Al students © Specific groups of students basedrerdefined criteria © No answer

25.1. What are the criteria to determine who is edjiible ?

0 Income of parents too low
0 Income of student too low



0 Age of student
L Disability
U Parenthood of student

25.2. Is there a difference in eligibility betweefirst and second cycle students?

Please choose..

25.3. Please explain the difference.

26. Please provide any additional relevant commentsr consideration regarding public non-cash studetnsupport.

27. Do you want to answer this section now or lat@r

Now

28. What is the typical status of a candidate prepang a third cycle (PhD) qualification?

Student

They hold and employment contract with a HEI

28.1. Please explain why you selected multiple optis?

They are considered students, but many of them &0&employed within a HEI, or elsewhere. Those ate not employed
have a grant or a stipend, with very few exceptidtisthird cycle students should be financed wti@y are admitted.

28.2. Are there differences between students of fiirent subject areas?
Yes
28.3. Please explain the difference.

There are variations in how third cycle studenesfaranced, between HEIs as well as between depattrwithin the same
HEL.

29. What are the main funding sources for candidat pre paring a third cycle (PhD) qualification?
Research and third cycle studies are jointly furolethe state. There is no national record of liagesallocated to each. Direct

state funding is a little over half the total funglifor research and third cycle studies. Totakdiatding (i.e. including from
reseach councils etc) is over 80% of total funding.

30. Please explain any differences in the fees thase required to pay, compared to your answers fofirst and second
cycle students, as well as differences in granteans and other support that may be provided.

No students pay tuition fees in the third cyclepApximately two thirds of third cycle students araployed. The vast majority
have a specific doctoral student employment. Ttide tudents who are not employed normally hatleeeia grant or a stipend.



31. Please explain the nature of the contracts caddtes preparing a PhD have with their higher eduction institution.
Third cycle studies normally take four years (fite) to complete. A majority of the students haveoctoral student
employment at the latest when two years remairh 8nemployment offers a better insurance coveiigess, unemployment
etc.).

32. Please specify any fees third cycle candidatégt are typically neither "fully student” nor "ful ly employee" have to
pay, as well as any support that may be provided.

No students pay tuition fees in the third cycle.dgecific support is provided.

33. Please provide any additional relevant commentsr consideration regarding your doctoral e ducatian.
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Questionnaire on student and staff mobility

A Preliminary remarks

In the Leuven/Louvain-la-Neuve Communiqué, the European Ministers responsible for higher
education agreed that “mobility shall be the hallmark of the European Higher Education Area”. They
called upon each country to increase mobility of students, , to ensure its high quality and to diversify
its types and scope. At least 20% of those graduating in the European Higher Education Area should
have had a study or training period abroad in 2020”. They also called for mobility of teachers, early-
stage researchers and staff At the same time, the Ministers underlined the importance of more
balanced mobility across the European Higher Education Area. The findings of the Bologna Process
Independent Assessment which were presented on the occasion of Bologna Ministerial Anniversary
Conference in Budapest/Vienna on 11/12 March 2010 again underlined the need for action to

enhance and better balance student and staff mobility.

This questionnaire on mobility is part of the general questionnaire used to collect information for the
2012 integrated implementation report. To give the BFUG Working Group on Mobility sufficient time
and the necessary material to fulfil its terms of reference of drafting a European Higher Education
Area Strategy for Mobility to be decided by the Ministers in 2012, the questions on mobility are being
asked a few months earlier than the questions on the other themes. However, when the general
guestionnaire is sent out in early 2011, each country will have the opportunity to update its
responses to the mobility questions should any significant changes have occurred.

When completing this questionnaire, please pay particular attention to the following two points:

* Information provided in this questionnaire should be supported by references whenever
they are available. Please include the title and internet links, where available, for all
publications and texts (national policy documents, national and/or international empirical

surveys etc) which you have used to provide your responses to the specific questions.

e When providing a response for your country, please be aware that different stakeholders in
the higher education system may have varying opinions or experience with regard to the
issue at hand. Please make every effort to consult with stakeholders before finalising your

answers to ensure that a balanced and consensual response is provided.

Please return this questionnaire to the Bologna Secretariat until 30 September, 2010 at the latest. If

you have any queries on the questionnaire, please contact: secretariat@ehea.info.




B Details on the completion of the questionnaire

B.1. Who contributed to the completion of this report? Please provide the names and
functions.

B.1.a Government representatives
Myrna Smitt, The Ministry of Education and Research
Per Magnusson, The Ministry of Education and Research
B.1.b  Stakeholder representatives

Anders Ahlstrand, The International Programme Office for Education and Training (IPK) —
expert on mobility within Erasmus and other EU-programmes

B.1.c Other contributors

Gunnar Enequist, The Swedish National Agency for Higher Education (HSV) — main
contributor and coordinator

Anders Wiberg, The Swedish National Agency for Higher Education (HSV) — responsible for
statistics on mobility



C National strategies and action plans

The following questions look at national quantitative targets and at policies aiming to foster mobility.

C.1. Does your country have national strategies or action plans to foster mobility?

|Z Yes

[ ] No = please continue with section C.6.

C.1l.a Ifyes, please provide a reference.
Ny vérld - ny hogskola (New World - New University) Govt. Bill 2004/2005:162

C.1.b If yes, when was the national strategy or action plan adopted, and when was the most
recent revision?

Adopted: 23-02-2006
Most recent revision: 10-06-2009

Granslos kunskap - hégskolan i globaliseringens tid (Knowledge without
borders - higher education in the era of globalisation) Govt Bill 2008/09:175

C.2. Does the strategy include national quantitative targets for the different forms of student
mobility in higher education?
Please specify the target, including the date, in the appropriate box (e.g. 20% by 2020).

All forms of mobility Credit mobility* Degree mobility’
Inbound "The mobility should

increase"
Outbound "The mobility should

increase"
No target

C.2.a  Please provide a reference for the target.

Ny varld - ny hégskola (New World - New University) Govt. Bill 2004/2005:162

1 Mobility to a different country in the context of a programme in the home institution for which
credits are awarded
%2 Mobility for an entire degree programme




C.2.b  Arethese targets the same for students in all cycles or are there differences?

|E Same

[ ] pifferences

C.2.b.i If there are differences according to the degree cycle, please specify.
C.3. Does your country's national strategy/action plan include staff mobility in higher
education?

|E Yes
|:| No
C.3.a Ifyes, does it include quantitative targets for staff mobility?
|X| Yes
|:| No
C.3.a.i If yes, please specify
"The mobility should increase"

ca4. Does your national strategy/action plan prioritise particular geographic regions for student
and/or staff mobility?

|E Yes
|:| No

C.4.a Ifyes, please complete the following table by ticking the boxes where applicable.

Priority Region Incoming students | Outgoing Incoming staff | Outgoing staff
students
EHEA - X - -
USA/Canada -- X - -
Latin America - X - -
Australia, New Zealand - X - -
Middle East - X - -
Africa -- X - -
Asia - X - -
Other (please specify) - - - -




C.4.b If you have regional priorities, please give reasons.

A lot of resources are invested in mobility within the EHEA, but the Government has also
recently decided on a new programme for mobility outside EES and Switzerland serving
as a complement to the EU-programmes primarily designed for mobility within the EU.



Does your country monitor the impact of your national strategy or action plan?

If yes, please provide information on how this monitoring is undertaken. Who is

responsible, how regularly is monitoring conducted, and what have been the most recent

In their annual report for 2009 each and every Higher Education Institution (HEI) in
Sweden had to give information to the Government about the mobility.

The International Programme Office for Education and Training(IPK) reports annualy to
the Government on participation in Erasmus and other programmes for mobility.

Are there, in your country, any strategies or programmes below the national level (e.g.

Most of the Swedish HEIs have a strategy for internationalisation and in these strategies
methods for enhancing mobility is usually an important part. Many HEls also manage
their own bilateral programmes for mobility to and from partner institutions in other

Can national students who study in a higher education institution in another country

receive a grant/scholarship under the same conditions as students studying in the country?

C.5.
|Z| Yes
|:| No
C5.a
results?
C.6.
regional, institutional) to foster mobility?
|E Yes
|:| No
C.6.a Ifyes, please explain and/or give examples.
countries.
C.7.
[X] Yes, for degree mobility
[ ] Yes, for credit mobility
X Yes, for both
|:| No
C.7.a  Ifyes, do the following restrictions apply?

Degree mobility

Credit mobility

Grants/scholarships are restricted
to specific countries

(if so, please specify which
countries, e.g. EU member states,
EHEA countries, other
countries/world regions)

Grants/scholarships are restricted
to specific programmes (if so,
please specify)

Other restrictions apply (please
specify)

Grants and scholarships are
only given for studies at HEls
accredited in their home
country.

Grants and scholarships are
only given for studies at HEls
accredited in their home
country.

No restrictions apply







C.8. Has your country implemented any of the following financial support measures to foster

student mobility?

Measure

Credit mobility

Degree mobility

loans for incoming students

grants/scholarships for
incoming students

There are special grants for
students from developing
countries and from year 2011
also grants for specially
talented students from
countries outside the EEA.

There are special grants for
students from developing
countries and from year 2011
also grants for specially
talented students from
countries outside the EEA.

Loans for outgoing students

Since many years Swedish
students can get loans and
grants for studies abroad. The
loans and grants are given
without regard to the social
situation of the student, his or
her family income etc.

Since many years Swedish
students can get loans and
grants for studies abroad. The
loans and grants are given
without regard to the social
situation of the student, his or
her family income etc.

Grants/scholarships for
outgoing students

Since many years Swedish
students can get loans and
grants for studies abroad. The
loans and grants are given
without regard to the social
situation of the student, his or
her family income etc.

Since many years Swedish
students can get loans and
grants for studies abroad. The
loans and grants are given
without regard to the social
situation of the student, his or
her family income etc.

Other: (please specify)

C.9. Has your country implemented other support measures or programmes to foster student
mobility? (Measures may include, but are not restricted to, accommodation/transport
subsidies for international students, improvements in recognition practice, exchange
programmes, targeted guidance services etc.)

Several support measures are implemented. Among these are

* improved practices for recognition of studies abroad at the majority of the

HEls

* new scholarships for exchange among students and teachers

* improved support to outgoing students in terms of information provided via Internet and
personal guidance at the HEls




D Identifying and removing obstacles to mobility

D.1.

Has your higher education policy been informed by any surveys or research that have
considered obstacles to student mobility?

|Z Yes
|:| No

D.1.a Ifyes, please provide references to those surveys and/or research that have influenced

your policy on mobility?
1.

"The Internationalisation of Higher Education in Sweden" Report 2005:27 R, the Swedish
National Agency for Higher Education /In English/

http://www.hsv.se/reports/2005/theinternationalisationofhighereducationinsweden.5.539a
949110f3d5914ec800069370.html

2.

"En hogskola i varlden - internationalisering for kvalitet" (A university in the world -
internationalisation for quality) Report 2008:15 R, the Swedish National Agency for Higher

Education -- A follow up to the report above /In Swedish/
3.

"Free-movers i Sverige 2007" (Free movers in Sweden 2007), Swedish Institute and Swedish
National Agency for Higher Education -- A survey among international students in Sweden
/In Swedish/.

4.

"Utlandska studenter i Sverige" (International students in Sweden) Report 2008:7 R the
Swedish National Agency for Higher Education /In Swedish/

5.

Free-movers i Sverige 2008 (Free Movers in Sweden 2008), Swedish Institute -- A survey
among international students in Sweden /In Swedish/

6.

Survey 2008 among students/heads of departments/university teachers, The International

Programme Office for Education and Training /In Swedish/

http://www.programkontoret.se/Global/material/statistik/erasmus/Sifo_Student_Report_E
N.pdf

http://www.programkontoret.se/Global/material/statistik/erasmus/Sifo_Head_of Dpt_Repo
rt_EN.pdf



D.2.

http://www.programkontoret.se/Global/material/statistik/erasmus/Sifo_Teacher_Report_E

N.pdf

7.

STARS - Study Abroad Report System -- A system for students to report about their

experiences during studies abroad and a database with the answers /In Swedish and English/

http://www.lu.se/international-office/partners-coordinators/stars---study-abroad-report-

system

8.

Sveriges deltagande i Erasmus (Swedish participation in Erasmus) -- The International

Programme Office for Education and Training /In Swedish/

http://www.programkontoret.se/Global/material/rapporter/erasmusrapport_2002.pdf

9.

Program for hogre utbildning (Programmes for higher education) -- The International

Programme Office for Education and Training -- An annual report /In Swedish/

http://www.programkontoret.se/Global/material/rapporter/Arsrapport_hogskola_IPK_2009.

pdf

In this context, please rank the three most important obstacles to incoming and outgoing
student mobility addressed in national programmes and measures? (Most important = 1,
second most important = 2, and third most important = 3)

Obstacles to student mobility

Incoming mobility

Outgoing mobility

Funding

Recognition

Language

Curriculum/Study organisation

Legal issues

Motivating and informing students

Other, please specify:

1 (for specification, see
question D.4.a)

D.3.

Are at least some of the obstacles that you ranked above particularly important in specific

study cycles?
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|:| Yes
|E No

D.3.a If yes, please specify.

D.4. Are at least some of the obstacles that you ranked above particularly important in specific
fields of studies?

|Z Yes
|:| No

D.4.a If yes, please specify.

Outgoing no. 1: The social situation where students don’t want to/can't leave the
family is of great importance when it comes to teacher education and training. That
is probably due to the fact that the students in this field of education are fairly old.

Outgoing no. 2: This obstacle is mainly about information. In a survey carried out for
IPK (no. 6 in question D.1.a) many students where critical about the information on
the possibilities of studying abroad. According to the same survey the motivation is
not a problem.

Outgoing no. 3: Some HEIs state that in certain academic programmes it is very
difficult to find possibilities for outgoing mobility. Another side of this is that some
HEIs in Sweden report that in certain countries it is not possible for Swedish students
to do 30 ECTS points during one semester. This is mainly concering credit mobility
within exchange studies.

D.5.  Are the obstacles that you ranked above particularly relevant for credit mobility?

|X| Yes
|:| No
D.5.a If yes, please specify.
See obstacle no. 3 above.

D.6.  Are the obstacles that you ranked above particularly important for degree mobility?

|:| Yes
|X| No

D.6.a If yes, please specify.

D.7.  What measures/programmes has your country implemented to tackle and remove the
obstacles to student mobility that you mentioned?

Incoming no. 1: Courses in Swedish are offered to incoming students

Outgoing no. 2: The International Programme Office for Education and Training (IPK) has
implemented a campaign in order to increase the number of outgoing students within the

11



D.8.

Erasmus programme. IPK has also done a study on effects of mobility on employability. It is
mainly concerned with attitudes among employers towards mobility.

Worth mentioning is also the so called "Forum on internationalisation". The Swedish
National Agency for Higher Education and The International Programme Office for
Education and Training has ben given the assignment to organise a meeting point for
organisations at the national level working with internationalisation of higher education
and/or with questions that in one way or another are connected to internationalisation.
The task is to identify and if possible remove obstacles to internationalisation. The Forum
is an initiative from the Government.

Has your country monitored the effects of these measures/programmes?

|Z Yes
|:| No

D.8.a If yes, please provide information on how this monitoring is undertaken. Who is

D.9.

responsible, how regularly is monitoring conducted, and what have been the most recent
results?

The Erasmus Campaign mentioned above has been followed up in a special study of how well
the message was received in the target group. One of the results is that the number of
outgoing students has increased.

Has your higher education policy been informed by any surveys or research that have
considered obstacles to staff mobility?

|X| Yes
|:| No

D.9.a If yes, please provide references to those surveys or research that have influenced

your policy on staff mobility?

Seitem 1, 2, 6,8 and 9 in the answer to question D.1.a
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D.10. In this context, please rank the three most important obstacles to incoming and outgoing
staff mobility? (Most important = 1, second most important = 2, and third most important
= 3)
Obstacles to staff mobility Incoming mobility Outgoing mobility

Immigration restrictions

Recognition issues 1

Language issues 17 3

Incompatibility of pension and/or social

security systems

Legal issues
Other, please specify: 2 (for specification, see
question D.11)
D.11. What measures/programmes has your country implemented to tackle and remove the

D.12.

obstacles to staff mobility that you mentioned?

Incoming no. 1: The language issue is not regarded as a major obstacle but obviously very
few people outside Sweden speak our language. As there is clearly a limited number of
courses given in English the language issue might therefore be seen as an important
obstacle.

Outgoing no. 1: The main obstacle for staff mobility is "internal" recognition, meaning that
the teachers do not get credit for mobility in their academic career and, moreover, have to
work hard to catch up with tuition when they return to their home institution. These
questions can only be handled by the HEIs. However HSV has identified and highlighted the
problem in at least two reports (se item 1 and 2 in the answer to question D.1.a)

Outgoing no. 2: Funding is a problem despite the scholarships that are provided by
programmes like Erasmus. A new scheme has therefore been set up by the Government
(Govt. bill 2008/2009:175), providing extra resources for staff mobility.

Outgoing no. 3: Language is an obstacle, especially for many teachers that are supposed to
teach in another language during their stay abroad. This problem is handled by many of the
HEIs through special courses in English and at some institutions also courses on how to
tech students from foreign and/or different cultures.

Has your country monitored the effects of these measures/programmes?

|E Yes
|X| No
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D.12.a If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

Outgoing no. 2: The scheme mentioned above is a brand new one and the monitoring process
will therefore have to wait a couple of years.
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E Balanced student mobility flows

When looking at global and intra-European mobility flows, significant imbalances between
continents, countries, regions and institutions become visible. In the Leuven/Louvain-la-Neuve
Communiqué, the European Ministers therefore asked the BFUG to consider how balanced mobility
could be achieved within the EHEA. With the 2009 Bologna Policy Forum Statement, Ministers from
across the world declared that they “advocate a balanced exchange of teachers, researchers and

students between [their] countries and promote fair and fruitful ‘brain circulation’”.

The following questions aim at collecting information on the understanding of the term “balanced

mobility and on national strategies and measures to achieve more balanced mobility.

E.1. Which of the following situations for student mobility applies to your country?

Total mobility Credit mobility Degree mobility

more incoming than | X ? ?
outgoing students

more outgoing than
incoming students

approximately the same
number of incoming and
outgoing students

No information
available

E.l.a What is the statistical source for this information? Please supply statistical data.

International mobility in higher education from a Swedish perspective 2008/09, UF
20 SM 1001. -- Annual statistics complied by the Swedish National Agency for Higher
Education and Statistics Sweden. /In Swedish but with a list of terms and table

headings in English/.

Due to different definitions statitics can't be provided for credit and degree mobility,
only for total mobility

http://www.hsv.se/download/18.7b9d013127a9e59c048000505/UF20SM1001.pdf

Data for the academic year 2008/09:

Total mobility: 24 400 outgoing, 36 600 incoming
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Exchange students: 13 100 incoming, 5 000 outgoing

E.2. Is the situation described above regarded as balanced mobility?

|:| Yes
|Z No

E.2.a Please explain and include a definition of “balanced mobility” as it is used in your
country.

Balanced mobility is not discussed very often or publicly but would mean roughly the same
number of outgoing and ingoing persons.

E.3. Does your country have significant imbalances of student mobility flows with particular
countries or regions?

|X| Yes
|:| No

E.3.a If yes, with which countries or regions are mobility flows most imbalanced?

Some example of imbalances:

Academic year 2008/09

Country Incoming students Outgoing students Difference
China 3147 563 2584

Pakistan 2344 0 2344

Germany 2903 835 2068

Finland 1814 237 1577

Iran 1415 9 1406

India 980 60 920

Bangladesh 807 0 807

France 1964 1290 674

16



Spain 1158 1558 -400

Australia 411 1656 -1245

Denmark 306 1973 -1667

us 925 4111 -3186

Great Britain and Northern Ireland 468 4642 -4174

E.4. Does your mobility strategy/action plan for higher education address the issues of balance
of student mobility flows?

|X| Yes
|:| No

E.4.a If yes, what are the main concerns addressed?

The strategy states that there has to be reciprocity in the outgoing and incoming
mobility, but there are no specific targets.

E.4.b If yes, which measures have been undertaken to address these concerns regarding
the balance of student mobility flows?

Space for Comments:
E.4.b

A new scheme has been set up by the Government (Govt. bill 2008/2009:175), providing extra
resources in order to promote increased outgoing mobility among Swedish students.

About question no. D.2.

From the different surveys mentioned in the answer to question D.1l.a we have a fairly good
knowledge of the obstacles that Swedish students experience. The most important ones can be
derived from the last round of the Eurostudent-survey. According to the preliminary results the
biggest obstacles to outgoing mobility are 1) the social situation where students don’t want to/can't
leave the family (remember that Swedish students are relatively old!), 2) the extra burden that

mobility would mean to the students economic situation and 3) lack of motivation for mobility.
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Memorandum

REGERINGSKANSLIET 5 April 2012

Ministry of Education and Research Sweden

Errata annex to the National Report regarding the Bologna Process
implementation 2009-2012, Sweden.

BFUG Data Collection on Quality Assurance

4. Involvement of stakeholders in external quality assurance

4.1 Level of student participation in quality assurance

In Sweden students participate in four of the five levels mentioned in the
scorecard indicator 5 and therefore SE should be light green when it
comes to country score in the Bologna process implementation report.

4.2 Level of international participation in external quality assurance

For accurate data please see Scorecard indicator 6: Level of international
participation in external quality assurance, in the Bologna process
implementation report.

6. Diploma supplement

Stage of the implementation of the diploma supplement

For accurate data please see Scorecard indicator 7: on the Stage of the
implementation of the diploma supplement, in the Bologna process
implementation report.
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